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Summary: According to John Keller's ARCS Model motivational design theories, there are four steps to encourage and maintain motivation in the learning process: attention, relevance, confidence, satisfaction (ARCS). Motivating students to participate is a crucial factor in e-learning
success; Designing for Motivation offers ways to bridge motivation gaps, increase engagement and drive learning and behavior change. It's not enough to develop great eLearning. Students who are not interested in this topic, who do not buy into the goal, who tend to resist change, or who
do not see a big picture of reasons to study new material or skills have what guild master Julie Dirksen defines as motivational gaps. If someone knows what to do but chooses not to, it's the motivation to break up, she wrote in a design as people learn. Successful eLearning designers
consider motivational gaps, identify gaps in targeted students, and strive to address those gaps with their design. Motivational design models, such as the ARCS model, can help training designers create eLearning that will attract more students and support student participation. ARCS
model John Keller, an American psychologist, introduced the motivational model of ARCS training design in 1979. He argued that existing models emphasized external incentives too much and that more attention should be paid to what motivates students. The ARCS model looks at four



components of motivation. Warning: Instructors or eLearning can attract students' attention by using elements of novelty or surprise by asking a question or presenting a challenge, or offering a problem for students to solve. Presenting the material in different formats and offering students
different learning conditions, such as games, text, video, discussion, etc., helps to keep their attention. Relevance: Establishing relevance is achieved by explaining, in accessible language, how new skills or information will help students solve the problem they have experienced, meet their
needs, or enable them to improve or apply the skills they already possess. Modeling a desirable behavior or using the desired skill is another way of establishing relevance. Confidence: The trust component of motivation refers to infill students with the confidence that they can apply new
skills or knowledge. The design aspects of this include creating a scaffold that guides students from fundamental knowledge to more complex information or skills, setting clear goals, and providing guidance and feedback that helps them progress without becoming overwhelmed.
Satisfaction: Students get satisfaction from learning when they are able to apply their new skills, solve problems, and earn feedback and rewards that make sense for These rewards can range from feeling fulfilled duty to receiving an badge or certificate for reinforcement from managers.
Motivational design refers to the process process organizing resources and procedures to change motivation, Keller said on ARCSModel.com's website. Motivational design is systematic and aims at replicated principles and processes. This is a departure from what Keller terms for
charismatic approaches to motivating students who rely on the prowess of the presenter as a presenter or success in the field of topics. What motivates students? Dirksen, a design consultant who has studied behavior change, distinguishes between motivation to learn something and
motivation to apply this learning. At the end of the study, it is likely that many of the students will know what to do, but in fact changing the behavior of students is a steeper task. Two strategies that Dirksen offers in design for how people learn: a technology acceptance model that states that
students should perceive information or behavior changes as useful to them and something that they can easily implement. They echo the relevance and credibility of ARCS elements. A model of innovation diffusion, which assumes that when considering changes, a student is considering
whether this change or innovation is better than what it replaces, is easy to use and compatible with the student's experience and values. Both of these strategies, as well as the ARCS model, emphasize that students' perception of how easy or difficult it is to change, new skills, or new
behaviors will exercise is an important factor in motivation. What Dirksen describes as self-conductiveness is key: Does the student believe that he will succeed? The ARCS model starts with an analysis of the target audience. Who are the students? What are their goals? Once the designer
is familiar with the students and their goals, it can identify gaps in motivation. In many cases, e-learning is a response to training goals and objectives that are determined by managers or sanctioned by law or company or industry requirements. In these cases, students may lack the inner
motivation to learn the material, so engaging them can be a challenge. Designers can use novelty to engage these students, for example, create a learning game or draw them into history. If motivational gaps stem from a lack of interest or buy-in for goals, the means of motivating students
may be at the center of the relevance display as new information or skill solves a familiar problem or makes the process smoother. Closing the motivation gap, which is the result of confusion or misunderstanding of the reasons for the big picture for learning, can be focused on showing
relevance, showing how this skill was applied by others in the organization, or convincing students that knowledge will be useful in the future. Actual eLearning-like material design is presented when and whether feedback is offered, how much control students have over format, time,
location and pace Build (or break) students' students Avoid cognitive overload by setting clear and achievable short-term and long-term goals and providing students with everything they need to achieve these goals. Timely feedback, which allows them to know how they progress, and helps
them to correct and learn from mistakes, creates confidence. On the other hand, overly enthusiastic praise for minor or meaningless achievements does not make and does not rush training. If too much complex information is thrown at ill-prepared students, the result will be students who
are convinced that they can't do what it's that's taught. Good learning design is crucial for instilling confidence. The final component, student satisfaction, comes from meaningful achievements. Give students the opportunity to use what they learned at work. Give them the opportunity to
apply their new skills to solve the problem they faced in their work. Offer additional feedback and reinforcement. Training designers can use and apply elements of the ARCS model in many ways. Learning games and gamified learning content include some of arcS principles, such as
offering challenges, providing feedback, and ways to level up - take on increasingly challenging tasks or material. Student-centered design approaches, such as universal design for learning, also embody some ARCS principles, such as offering students multiple learning conditions and
offering students control over certain aspects of their learning. Keller also invites designers to consider an iterative design strategy. By studying and applying systematic problem-solving processes, as well as learning to recognize and classify different types of problems, you can increase
your experience and subjective potential. This process will not automatically lead you to answers to motivational problems, but it can help you systematically and predictably improve the motivational qualities of your learning, Keller wrote. The final stage of its process looks at students'
response to design and states that the designer must determine the level of satisfaction and review if necessary. Dirksen's links, Julie. Design for how people learn. San Francisco, CA: New Riders, 2015. Keller, John. ARCSModel.com. Updated June 28, 2016. Exploring theories. ARCS
Model motivational design theories (Keller). July 23, 2014. Pappas, Christopher. Instruction Design Models and Theory: Keller's ARCS Model Motivation. eLearning industry. May 20, 2015. Appeal to students, internally motivating them to complete their educational content! LinkedIn
Learning's 2019 report on in-the-work education has documented that the second highest priority for learning and development professionals is to increase student engagement. Just as busy are more productive, more retained, and lead their organizations to be more successful, engaged
students create a culture of learning that helps individuals as well as organizations like to thrive and manage change. Too often workplace training is completed because it is necessary, without the desire of students, individual goals, and even reactions are taken into account. Boring and
inefficient training is dangerous for the whole organization, as it spends precious time of students at work and does not achieve the intended goals of learning or business. Addressing the internal motivation of employees to learn is demonstrated when they perform tasks simply because they
want to seem like an impossible task. However, knowledge and application of adult learning theories can make inner motivation a reality, regardless of the subject matter. One influential theory is the ARCS model developed by John Keller. The secret recipe for achieving inner motivation is
the theory of expected value, which is a concept that people are motivated to find out if they believe their needs are met and that they will be successful. Keller goes on to explain that the ARCS motivation model was developed in response to the desire to find better ways to understand the
underlying impacts on motivation to learn, as well as to systematically identify and address learning motivation problems. The ARCS motivational design model is similar to the widely used ADDIE model and consists of the following four phases: Identify: Classify the problem your learning
content is designed to address, analyze audience motivation to complete learning, and write motivational learning goals. Design: Create and choose strategies to appeal to the motivation of students. Development: Integrating motivational elements into content delivery. Evaluate: Take a
preliminary test or study of your instructions and evaluate motivational results. The name of the ARCS model comes from these four basic practices: Getting and maintaining the attention of students is a necessary component of learning, and while catching the attention of students can be a
simple task, maintaining it throughout the learning and awakening their curiosity can be more difficult. Keller offers the following strategies for keeping students focused: Use humor and creativity in your content. Real facts that contradict or challenge students' assumptions or beliefs. Include
meaningful images and media that enrich the learning experience and more than just decoration. Establish the relevance of ContentKeller explains that relevance can come from three sources: the immediate application of content, the promised future application of content, or the process in
which content is taught. This third tactic is often overlooked, but can turn boring content into a meaningful learning experience. To demonstrate relevance, Keller suggests the following: Ask students to link content to their individual goals. Use analogies and references to student
experiences. Real with the same enthusiasm that is expected from Confidence in students The success, and vice versa, failures, can often prove to be a self-fulfillment of prophecy both in the classroom and elsewhere throughout life. Students tend to feel more motivated to complete
content when they are presented with moderate but achievable challenges, and believe that success is achievable. Keller offers the following methods for building student confidence: to present clear and attractive learning goals. Encourage students to set their own goals as well as self-
esteem. Explain the criteria for success. Encourage students to feel satisfied everyone wants to feel proud of a job well done, and this simple truth extends to the classroom and workplace. The ARCS-based instruction balances external and internal rewards, so that students are satisfied for
their work rather than receiving a prize or token for a simple completion. To encourage inner satisfaction, Keller recommends the following approaches: Allow students to use their new skills as soon as possible. Empowering successful learners to coach others. Offer meaningful and
informative feedback when students need to. Applying ARCS in the workplace Consider learning experiences in your organization, such as an online course or instructor-led class. How is student's attention, sense of relevance, confidence and satisfaction taken into account? Audit your
learning experience by reflecting on each component of the ARCS model, and look for opportunities for improvement as well as current strengths. These activities can be particularly insightful for topics such as compliance courses where student participation is compulsory, so their
satisfaction or motivation is rarely considered throughout the design or evaluation process. Employed students are not only more productive, but also tend to enjoy higher content retention, which for some compliance topics can have significant impacts on security and well-being, as well as
legal and financial issues. If you think so, can you afford not to consider the motivation of your students? Motivation?
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